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SUMMARY

On June 26", 2014, leaders from around the world will convene at the Global Partnership for Education (GPE) Pledging

Conference to decide the future of education for children in the most poverty -stricken and conflict-affected countries on the

planet. This brief explores why now, more than ever, donors anc
the 2015-2018 period.

REASON #1:
£ WE CANNOT END POVERTY WITHOUT INVESTING IN EDUCATION.
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Education is intrinsically related to other poverty alleviation aspects, such as maternal and child health,
gender equality, economic development, national security, and democracy.

REASON #2:

THE GLOBAL PARTNERSHP FOR EDUCATION REACHES THOSE IN THE
GREATEST NEEDh ESPECIALLY THOSE IN FRAGILE CONTEXTS AND
HUMANITARIAN EMERGENCIES.

Nearlythreeequ ar t er s of t he wo +s¢chaoBage clhildrenmiolade bubai school livenia r y
GPE developing country partners. GPE provides a higher proportion of its support to confliaffected and
fragile states than other major donors.
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REASON #3:
THE GLOBAL PARTNERSHP FOR EDUCATION COMPLEMENTS BILATERAL
EFFORTS IN GLOBAL EDUCATION.

GPEG6s strategic goals help Australia, Canada, the UK
global education. Support to the Global Partnership for Education extends the reach of other foreign
assistance both programmatically and geographically.

REASON #4:
THE GLOBAL PARTNERSHP FOR EDUCATION MOBILIZES DEVELOPING
COUNTRY RESOURCES TOWARDS THEIR OWN EDUCATION SYSTEMS.

k

Public expenditure on education among GPE developing country partners is growing at a faster rate than
that of developing countries that are not members of the Global Partnership.

1 REASON #5:
THE GLOBAL PARTNERSHP FOR EDUCATION GETS RESULTS.

GPE developing country partners are demonstrating greater gains in areas such as enrollment, completion,
and gender parity than developing countries that are not members of the Global Partnership.



REASON #6:
THE GLOBAL PARTNERSHP FOR EDUCATION ISTAKING INNOVATIVE STEPS TO
FURTHER ENHANCE PERFORMANCE.

The Global Partnership for Education has been repeatedly cited as a model to replicate, has scored high on
multilateral assessments, and is advancing innovations to drive even greater performance.

REASON #7:
GLOBAL SUPPORT TO BBIC EDUCATION IS DRASTICALLY DECLINING.

Total aid disbursements for basic education across all donors have dropped for three years in a row,
resulting in a 16 percent reductionii and rolling basic education aid levels back to where they were in
2008. Basiceducation aid actually available to GPE developing country partners was cut by 23 percent from
2009 to 2012.

REASON #8:
DEMAND FOR GPE SUPP@T IS ON THE RISE.

With the proven effectiveness of GPEds approach,
country partners, and the current decline in other sources of education aid, demand for GPE support is
rising and outstripping what donors have previously provided. The ambition of donors must equally match
that of developing country governments.

The Global Partnership for Education has set a 20152018 replenishment target of US$3.5 billion for the GPE Fund. RESULTS
calls on the governments of all four of its Education for All campaign affiliate countries to play their fullest part in ensu ring that
this target is met and that the education progress it promises is achieved.

Australia

We call on the Australian Government to make a fou r-year pledge of AUD$500 million (US$450
million) to the GPE Fund and maintain its status as a lead supporter of the Global Partnership for
Education.

Canada

We call on the Canadian Government to make a four -year pledge of at least CAD$120 million
(US$110 million) to the GPE Fund and provide multilateral support to education equal to that which it
demonstrates in other arenas.

United Kingdom

We call on the UK Government to make an early four -year pledge of up to £525 million (US$875
million) to the GPE Fund, committing to provide 25 percent of total contributions if other donors join the
UK in ensuring that the Global Partnership for Education meets its replenishment target of US$3.5 billion.

United States
We call on the US Government to make a two -year pledge of US$250 million to the GPE Fund and
demonstrate its leadership in global education not just bilaterally but multilaterally.
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Established in 2002, the Global Partnership for Education (GPE) is Fund, through which the Global Partnership for Education has
the worldés only multilateral par toomenmitedhnegly W3 bilios in supporyto ihgicveducatod, t o
improving the provision of quality basic education. GPE brings making it the 4™ largest donor to low - and lower-middle income
together governments, multilateral agencies, international countries in the sector.
organizations, foundations, the private sector, and civil society to
mobilize technical and financial resources towards the areas in the At the United Nations General Assembl
greatest need. The Global Partnership for Education has grown CEO Alice Albright launched a campaign to replenish the GPE Fund
from 7 developing country partners in 2002 to 59 in 2014. so that it may continue to assist developing country partners in
improving the quality of their education systems over the 2015 -
Through a system-strengthening approach that builds government 2018 period. The peak moment of the campaign will take place on
capacity to deliver education services, the Global Partnership for June 26", 2014, in Brussels, Belgium. Here, global leaders will make
Education is developing education systems in fragile and conflict- commitments that will largely determine the capacity of the GPE
af fected states, promoting girl sd Fundardanth itotme futuiesof milkasofichildren in sane of the
numeracy and literacy skills, and improving teacher effectiveness. worl dé6s most i mpoverished and fragi/l ¢
GPEG&6s primary mechanism for providing this support is the GPE

THE GPE PLEDGING CON-ERENCE:
A TURNING POINT FORGLOBAL EDUCATION
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The GPE Pledging Conference could not have come at a more popular consensus that education must be central to the new

critical time for global education. While the Millennium framewor k. I'n the United N@atwithonsd MY

Development Goals have driven substantial progress in education responses from nearly 1.5 million people in 194 countries at the

since 2000, this progress has been narrowly oriented towards timeofwritng @ 0 A good edius artdamknedd a#¥d t he wo

getting children into school, resulting in a dangerous international priority for the post -2015 development agenda. The UN High-

perception that the development of basic education no longer Level Panel of Eminent Persons has also called for an ambitious

needs to be a priority. This perception masks grave realities. goal to oOProvide quality education al
comprehensive targets for pre-primary, primary, secondary,

The combination of a global misconception of a job done, declining technical, and vocational education.?

aid to basic education, millions of children still out of school, and

hundreds of millions of children in school but not learning has Yet these ambitions will be far out of reach without a step -change

created a operfect stormdé i n whi c hinfindnengfonetueationard b glabad dommitmentaisuppdrty may

stand idly by as the worl dds poor edetelogng comntryrparteess tofaehieve these goalse Ehe GPEe
educationds transformative power s PRlaiging Confarenceiacivesiata/pesdtab momenhirt whighnddnor

nation-building. governments and development actors must recommit themselves
to strengthening education systems so as to protect the progress

This global moment is even more critical as it comes at the dawn of that has been made, prevent threatening trends from going

the post-2015 development agenda. As world leaders turn their unchecked, and ensure a quality basic education for all children in a

attention to agreeing on the post -2015 development goals that will post-2015 world.

follow the Millennium Development Goals, there is growing



REALITIES IN EDUCON

A Globally, 1 out of 10 children still cannot go

-
to school. = \ e -
A In Africa, the number of qyl-of-school T m'*\_{*
' ildren are on the rise, and 1 out of 4 girls } 77—y
not receiving a basic education. \ & ]

A rldwide, ne{Iy 40 percent of children of \ !
primary schooh:ge (250 million) either do not :
reach grade 4 or, if they do, fail to attaineven =~ X~
minimum learni tandards. 1 "

A Even with four ;!js in school,1 out of 4 i “_.
young people in low - and lower-middle < e‘

income countries cannot read a sentence.

UNESCO6s |latest Educat i ol
Monitoring Report, less than 75 percent of ‘»“
primary school teachers are trained. %

A'In a third of the countriganalyzed 0}

A Globally, 1.6 million additional teachers are
required to achieve universal primary
education by 2015, and 5.1 million more are
needed to achieve universal lower seconda
education by 2030.

A By 2015, only56 percent of countries.are..
likely to achieve universal primary education

i 'AThe poorestgirlsinsub-Sa har an Afr
- complete lower secondary schobl until the
22" century 2

GPE/Guy Nzazi



REASON #1:
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The multiplier effect of education

Education is a human right and is absolutely fundamental to ending
poverty. A good education empowers individuals, contributes to
greater economic growth, produces healthier populations, and
builds more stable, equitable societies. Education is widely
recognized as one of the most effective development interventions.
If the world does not invest in education, development and
progress will be impossible.

Maternal and child health

A child born to an educated mother is more than twice as likely to
the age As
immunization rates go up, preventable child deaths go down, and

survive to of five.

nutrition improves. *

Gender equality
Education increases selconfidence and decision-making power for
girls, as well as their economic potential. On average, for a girl in a

m’" ‘

LINKING EDUCATION EBNNUTRITION

With the Governmentof La o Peopl eds
Republic (PDR) having identified the importance of
education, food security, and health in breaking the
cycle of intergenerational poverty, a GPE grant of
US$30 million went towards an innovative School
Meals Program that combined local food production,
community trainings, and school interventions in
health, sanitation, and hygiene. The program was
piloted by the Ministry of Education and Sports in 66
schools in 2012, with plans to expand it to nine
districts in five provinces.*

WO me nos

WE CANNOT END POVERTY WITHOUT
INVESTING IN EDUCATION.

poor country, each additional year of education beyond third or
fourth grade will lead to 20 percent higher wages®

Economic development

Education is a prerequisite for economic growth: no country has
achieved continuous and rapid growth without at least 40 percent
of adults being able to read and write. ® Every US$1 invested in a
personds e dusS$b-15anrecoyomie bedefit over that

personds working |ifetime.

Security and democracy

People of voetlr(l]g age )cflw{h @ primary egu\;:aetl(fn are fl'?]t'énf?s more ,

likely to support democracy than people with no education.
Countries with higher primary schooling rates and a smaller gap
boysd

bet ween rates of and girlsbd

democracy and stability.’

Without investing in education, the poorest countries and the
poorest people will be left far behind.

Democrati c

scl



B GPE developing country partners

REASON #2:

29
1 THE GLOBAL PARTNERSH FOR EDUCATION
I  REACHES THOSE IN THESREATEST NEEDf
ESPECIALLY THOSE IN FRAGILE CONTEXTS
AND HUMANITARIAN EMERGENCIES.

Out-of-school children 85percent o f 't he w-offsthdobchildrenditing in conflict or
fragile conditions.*?

Nearly three -quarters of t he wor | d&s -sghoolage | | i on™ pri mary
children who are out of school live in GPE developing country
partners. Of the 250 million children estimated by UNESCO to
either not be reaching grade 4 or reaching grade 4 without
mastering minimum levels of learning, 100 million (40 percent ) of
them are in GPE developing country partners™

The Global Partnership for Education successfully reaches such

popul ations by capitalizing on its p:
contexts of very limited capacity or no recognized government, the

Partnership engages bilateral or multilateral agencies that are best

adapted to manage the implementation of GPE grants in those

) ) conditions. While having already developed a new operational
Conflict -affected and frag”e states framework to even further improve its effectiveness in these

Moreover, the Global Partnership for Education prioritizes getting environments, the Global Partnership for Education is currently

a}ssistancevtoi] f< S Y2 ,é‘ u VY FNEAYFEA J SR OK Z\ éraﬁiﬂﬂ@ﬁéli@y frdm¥wiark sgéaﬂ’t ¥ Aimaridridhlard gomplex
OKAf RNBY 6 A U khildierirdconfochdifekted 8ndl 2 | Y R emergency contexts to enable it to accelerate support in
fragile states (CAFS). GPE developing country partners are home to emergency and early recovery situations.



ESTABLISHING EDUCAN PLANS IN CONFLIAFFECTED ENVIRONMEN

Following a series of conflicts that reduced public financing for education and increased school fees in the
Democratic Republicof Congo , GPE mobi |l i zed the creation of the
Supported in part by a US$100 -2014lInterinoEducgtionaPran is gbolishimg G
school fees, making education free for all Congolese children.

Confronted with ongoing conflict, piracy, and cyclical famine since the outbreak of civil war in 1991, Somalia
turned to GPE, whose interventions helped establish education sector plans in the country for the first time
ever. Two GPE grants totaling US$370,000 enabled the Government of Somalia to organize consultations in
three regions. GPE is now supporting the 20122016 Puntland Education Sector Strategic Plan with US$2.1
million and the 2012-2016 Somaliland Education Sector Strategic Plan with US$4.2 million, while reviewing a
US$8.2 million grant to fund the 2013-2016 South Central Zone Interim Education Sector Strategic Plan.

World Bank/Dominic Chavez



GPEGs pri or it iaffeatediaral fragite States & not dnly c t

reflected by its geographic coverage but also by the level of its own Proportion of Basic Education Commitments
investments. Despite the high proportion of out -of-school children
living in conflict -affected and fragile countries, only 1.4 percent of
global humanitarian assistance was allocated to education in 2012,
making GPE&s targeted support to edu®atriom T m emergenci es even

to Conflict -affected and Fragile States,
by Donor, 2000 -2012

more critical.*®

60% —

Responding to crisis

Since its establishment, the Global Partnership for Education has
committed 61 percent of its funds to conflict -affected and fragile
states (CAFS}Ji higher than the donor average, the World Bank,

50%

40% —

and the governments of RESULTS® Educati Al campafihgn
affiliate countries (Australia, Canada, the UK, and the US). UG
Unli ke many ot her donor-sffectecG&HOG s supp?%%r | Cli
fragile states extends much further than Afghanistan and Pakistan.
While the level of donor support to CAFS largely drops when 10%
Afghanistan and Pakistan are removed (that of the US drops from
58 percent to 38 percent), the proportion of GPE funds remains 0% K
high (60 percent). Al Australia Canada UK us World GPE
donors Bank
(IDA)
GPEGs f oc usaffeoted ard fragife btates also highlights its
attention to the Africa region, which currently consists of more Proportion to CAFS
countries in conflict than any other region on the planet. Twenty - B Proportion to CAFS (excluding Afghanistan and Pakistan)

four of the 29 CAFS served by the Global Partnership for Education
are in Africa (the others being Afghanistan, Haiti, Nepal, Timor
Leste, and Yemen).

" Includes 2013 data.
Source: OECD CRS (using UNESCO definition of o
of Program Implementation Grants

REBUILDING EDUCATION SYSTEMS

After decades of war, a lack of service delivery
mechanisms, no national curriculum, a large

illiterate population, millions of children out of

school, and uncoordinated support to education,

GPE helpedAfghanistan bring stakeholders

together into a Local Education Group and develop
its2011-2013 I nterim Educati on
US$55.7 million grant to Afghanistan focuses on

equitable access to a quality education, especially

among girls, the recruitment and training of female

teachers, and providing community -based

schooling using the government
districts in 13 provinces.

Canada in Afghanistan




REASON #3:

¥ THE GLOBAL PARTNERSH FOR EDUCATION
COMPLEMENTS BILATERAL EFFORTS IN
GLOBAL EDUCATION.
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Bilateral alignment funding and support for education . With these strategic
RYiqrtieg. thg Glabal Pagingrship prgvigs;support that brifgg o .
Australia, Canada, the UK, and the US closer to achieving their own
goals and objectives in the education sector.

The Gl obal Partnership for Educati

Access for All: All children have access to a safe,
adequately equipped space to receive an education

with a skilled teacher. This alignment has been noted to support national interests as a

whole and has been highlighted by the UK and Australia. For

Learning for All:  All children master basic literacy and exampl e, Ausiraliaes Depari weni OT F
numeracy skills by the early grades. (DFAT) rated the Global Partnership f
in oalignment with Australiads aid pr

: i mtinn 15
Reaching Every Child: Resources are focused on the its 2012 assessment of the organization:

most marginalized children and those in fragile and

conflict-affected states. Holistic approach

GPEGs comparative advantage al so helj
Building for the Future: National systems have the and the US meet their own development objectives writ large.
capacity and integrity to deliver, support, and assess GPEGs uni esteagthening dperoach to education

|14

quality education for al development brings together partners at the country level to

develop and implement national education plans, a process which

The Global Partnership has operationalized these goals into five harmonizes education aid, increases oversight, and builds
strategic objectives in the areas of (1)supporting education in government capacity to responsibly deliver public services. This
fragile and conflict -affected states , (2)pr omot i ng gi r | s dholistic approach to development, as opposed to project aid
education , (3)increasing basic numeracy and literacy skills , (4) implemented outside of government systems, leads to country -
improving teacher effectiveness , and (5) expanding aligned owned education programming and lasting change.

PROMOTING NATIONANTERESTS

Australian m

ultilatera]
. Assessmen

In 2011, GPE developed three new strategic directions that align closely with three of !
Australiabds priorities: girls6 education; frad

GPE has been responsive to key issues raised by Australia, including ensuring that Small Island
Developing States are eligible for grants. This has had a positive impact on countries of
significant strategic and national security interest to Australia including East Timor, Pacific
Island countries and Papua New Guinea.

i AusAid (now DFAT),
Australian Multilateral Assessment

















































